DevelopaeRtRl SlciXls f or Bersoail and Sos.iaX 

Michigan Stttje Soara of saucation, la&siaf. ; Siciiigas 
State Dept. of SdttcatioB* taasiacf. 

jua 79 • ^ 

15p, , , , 

aF31/Pfoi Plus Postage. 

★affective Behaviors Affective Objectives; Behavior 
Patterasj Sleaieatary secondary ESucatioa? *I-aaiviaual 
Developments *ltiter|s rsoaal Coipe t^e^ *Skill 
Developseat: *social Responsibility ;^tadent 
Sotivation \ 



The aocusent otxtlines ideal behaviors which studants 
in grades, oae through nine should eadiibit to indicate that they are 
- iroarsssihg toward success in acadesic work, falf ill»eat a.t work ana 
home, and participation in a pltiralist society. "The objective is to 
help parents and classroom teachers identify behaviors aad iaterpre 
- thea as iadicatoirs of developmental skills for student personal and 

■ sociAl responsibility. The docaiient is presentedv^n three parts. Part 
: I identifies personal understandings and skills including personal 

feelings, exploring, aew activities, and aaking decisions. Specific 
coBpetencies iaclade parsuinc indiviiinl i ate rests, expressing 
- opinioas, usiag socially acceptable ways to express frustration, and 
- identifying alternatix^e soluticns to probleas. Part II presents 

■ interpersonal understaadings and skills incladitsg r^ogmzxng the 
worth, rights, attltades, and feelings of others; conxunicating with 
others; and accepting individual diversity. Specific competencies 
include being attentive -while conversing, and focusing on the 

' strengths of others. Part 121 outlines skills for social 

uaderstaading including obeying school rules, recognizing ^ 
student/citizen responsibilities, coo para tin? in task and social 
groups, and recognizing fanily rules and responsibilities. Examples 
iaclade taking tarns, usina socially acceptable language, respecting 

• other people «s, opinions, and helping family m^bers. (DSI 



v.."-i.; • „' 

" BOSS PRICE 

■. ■ osscaxgrDss 



^*#i>^*«*»****«**«******************Mt* ************** 

* Beprodactioas supplied by SOBS ^reHhe best that c&c be aaie * 
lit * froB the original docasent. * 



\ 



THIS OOC«««llf ♦«i»S2^f^ 




! ioucATtoM 0w^m eft rcuce _ 

- ... 

" 

"PERMtSSiON TO REPRODUCE THIS ! M 
MATEt^ML HAS 8££N QRANTEO ftV : .r| 



txf 




TO THE EDUCATIONAL RESOURCES 
mFQRUATION KNTER (EfU(^" . 




ant/ Soo/a/ 




No 
> 



Michigan Department of Education 



2 



'ri ' i t;' .i^"-. 



During the past decade, aa State St^eriatestdent of Pti&lie Xmstrue*- 
tion» I liave eacmnined the everyday liorkiogs of the school, ld«Mi aad 
concepts about leaxniog, motivation, assessnt^t, cunrictilttti, and class- 
room aasagea^t* These observations and analyses have led ia to the 
conclusion that mastery of si^ject isatter alone ^es not- necessarily 
produce the behaviors necessary to funsti^ as a productive cltisen in 
a complex and pluralistic society* 

If the realisation of the COHHOK GOALS OF HXCBXGi^ B9UCA7I0R rests 
on the principles- of equality, equity,: and excellence, efforts smst be 
made to identify consoon learning actives of both 4ntenHoml and 
^unintentional student experiences. - Schools must then consider the 
indicators of developmental skills for student personal and social 
responsibilities presented here. However, Bince It it both the parent 
and the school's responsibility to is^art these understandings and 
skills, this document is designed to stimulate not only professional 
educators but parents to become more aware of the impact of the intri- 
cacies of intentionaZ and mintentional learnings on stuclent success. 

It is Indeed easier to develop intmtioml l^zniag experiences 
toward specific objectives dealing with students* needs to master the 
academics, to know how to read, write, solve problems, and spell than 
it^ is to deal with their needs for satisfying self-definition, for con- 
stfructive relationships, with others, and for some control over what 
happens to them. However, it is hoped that this docun^t wlU establish 
personal, lnterpersonj|l, and social xmderstandings and skills as signifi- 
cant content in the school curriculum and thereby fxll the void that some 
schools programs have neglected. i 

Utilization of skills suggested by these indicators will achieve far 
glreater results than Imagined. They represent the intrinsic drive that 
motivates the learner- to learn more, a force which generates action, 
they have positive impact on realizing the student's potential. Horesver 
thei^ applications will decre$ge negative behavior which has harmful 
consequences for both students and society. The application of any of 

the^e skills can then be considered an achievement. 

1 ■ ■ . ■ ■ ■ 

I . ■ _ • 

i It is fitting to thank the many persons, in the state's educatlcml 

community who assisted in developing this documents They include persons 

frcte the State Si^erlntendoit's Task Force on the Status of Coimsel^ig 4n 

Mic^hlgan Schools, the Michigan Personnel and Guidance Association, 

Mi^higsR Association of „Sehool .Nur ses, Michigan ^socUation of Sclu>ol- * 

"Social Workers, "and the Michigan Association of School Psychologists, who^ 

represented students, parents, principals, student support personnel, 

ad^istrators, teachers,, and coamxnity leaders. Their contributions' 

re^present experiences in teacher education, psychology, fAental health. 



^i^umtS^^^imtxf ^ ^viMiXMH^ pv^U hmiiah ^ciai 4dtici&ti<m» itui^t ~ 

■ " ■ .■ r , ■ . ■ ■ ■ ^: ■ ■ ' ■ • , ■ ' ■ ' , ■ 

7h« Statii Bo&rd of Education wishes to thaak G&xf Cass' and Claudatte 
Keisdii. of Viie BapartsaeBt *« Sttjdeat Sa]^p#rt: Psregiftti, i^o ^r^led the 
drafts of tbia docuaent» ^d leose Hullen aad Joyce Kaadiaa tibb ts^d tha 
naawscrlpta tor the ttufflerous revim required hefora State Board approvals 

Although ao specific recrmiraendatioas are aada in this doeuaant 
ra^rdias hotf local aducatiooal agencies miglit achieve the aims of theae 
dev^opoental slciXls for student perso&al and aociaX respoasiJ^iXities, it 
i« tha ijtt«it of the State Board that atudaat aupport pai»ojmai the 
achool social vorker, school psychologist* school aisrse, and especially 
the guidance couaaelor heccme the enei^izer and catalyst for these 
intentiomt learnings in the schoiol curriculua. It is hoped that they he 
integrated in the school's instructional programs. The State Board is 
confident that all the state's school districts vill find this docusent 
useful. 
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Next to tlie pftraat and the feadlyy the sdiodX is tlie aost li^t^ai^ 
factor in the cliiia'li life* It ift the iofttitutififi respmlKte tot 
'eqtsippiag children and ^outh with the seiseseeTy tp ensufe- that 

they hecome contrihutixig aaalseara of ^clety through vorlct hoMMking or 
volunteer service*,.- ■ .-. ; ■ 

In 19 71, the State Board of Education, charged with the ieader^ip and 
supervision of all public education in the s^te, adopt^ed the ^SCSilDK 
(mis OF KICEIGAK EDUCASXOSt lAiich set forth stat«i»nta that.«9i;pressed 
the aims of schooling* In 1972, the State Soard a^eed MpotL the concept 

Recently, the State Board approved the docuaent, *^chi^an Life Sole 
Competencies,*' a 'fran^i^ark vuthin which are eaepectations for si^ondfry 
students to attain cooB^m learning objectives in pri^ration for adult 
living and effective functioning vithin various life roles. Later, the 
State Board approved the document, *'Michig8n Essential Skills,*' vhich 
outlines the components of ten essential akillsi among them are personal, 
interpersonal, and social ^T ndftT# t^*ff'^'^iBg ** and skilla« 

This booklet, "Develop^'Htntal Skills for Student Personal and Social 
Responsibilities," represents«-the State Board's recognition that among 
the understandings and skills identified in the document, '"Michigan 
Essentiai. Skills, and *'Hichigan Life Hole Competencies, H tl^re is a . 
global set of attitudes end behaviors representing the learner's under- 
standings of how the social world f unctio^ A primary purpose of this 
document, then, is to tranmit societal ej^ectations of' these under- 
standings into statements or indicato£« «rhich may enable educators and 
parents to identify common objectives of certain ftudtmt intmt^i-maZ and 
vniittentiomt Learning experiences • 

These develo|»&ental skills serve as statements of society's ^eaepectat ions 
of the connection between the knowledge placed before atttd«its and their 
experiential and emotional fn^cwork for assuring attaixsment of the aims 
of the COm}K COALS OF MXCHIOAK EOUCAIXOK. They rest on the principles 
that feelings generate motivation and Smowledge; motivation and knowledge 
generate b^vior. Thus, linking the acquisition of c#* litive skills 
with personal, interpersmial, and social undex»tandi4i^ -^d skills will 
generate desired behavior vhich in turn will enhance leaxning ajid 
opportunities for success as a worker, hoasBsker or volunteer 'wrkw* 

-Central to-this document is -the position that there are considerable.- 



variations of behaviors and characteristics of develo^ffital skills 
among students, depei^ding upon the content and quality of their _ 
intentional and unintmHonal leamiAg experiences. These indicators of 
developmental skills are derived from insights about how children and 
youth in grades one through nine, develop and learn* A kind of behavior, 
in this context, ^..^ of b^vior that is related to 



iadieatori «r« to B« couicUircd «• ^iivaXopMBtai ilslllit lostMii of for 
, ficrtala i^ii4« l«y«is or^A£« grdi^la^ 

7h« attidtnt may int«iAei ifitliiii a given iitu&tion in different vayt with 
different <A^efflia«« these, indicators wHI verify that the st«id«it 
has «ct cettaitt aspects «f a3i|»acte4 personal and social responsibilities* 
that desired leandngs have t^en place, and that thMtudent hes made 
deliherate and sustained efforts to ,ac(|uire certain Idoovied^, 
attitudes, skills and sensibilities. They viH also serve as outcos»s of 
the integration of the cognitive and affective variahles of the Hiehigan 
Essential Skills and as entry characteristics for the reslixation of %hm 
Klchigan 14fa Sole Coa£^ 

Since learnings take place through the studex^t's active participation 
and ahstraction from inteniHkmal and tmintenH&nat ea^eriences, these 
indicators of developmental skills may be observed in a vide array of 
situations during the ^chool day — guidance and counseling settings* in 
the classroom, on the playground, during leisure time, in the lunchro^, 
in the School, eurridors, duriz^ ektracurricular activities, or during 
school coiqpetitive ev^ts. 

Part I, Personal Haderstsuadings and Skills, focuses on those coapetencies 
that students need to becoa^ more aware of their feelings, perceptions, 
attitudes, uniqueness, and physical and mental eharacteristies vhich . 
influence their coping and problas solving skills $ it focuses on the 
Studait*s acquisition of Imowledge and experiences, understsQd^Qgs and 
cdo^tencies needed for facilitating or enabling learning* Part XI, 
Interpersonal IMderstanding and Skills, provides the basis for effective 
commuaication among individuals and facilitates effective relationships 
with another person or with members bf small groups. ^ Part III, Social - 
Ifodd^tandings and Skills, focuses on those social conqsetencies that 
students need for facilitating effective relationships with others in " 
large group aettings* 

It is~not^the intent o^ this document to provide *or encourage any formal 
assessment procedures for these developmental skills* The learner should 
not eacperience negative consequoices for not exhibiting these b<^viors 
since the prijo&ry emphasis is on positive reinforc^^t. If a student 
demonstrates any of the identified behaviors — even without evidence of 
meaning the learner is to be praised. ^ Observers are to encourage 
these behaviors (children learn to play with one another by playing with 
one another). 

<%i the other hand, these indicators are meant to utilise formal provisions 
of coaD«i objectives of intenidonat and ipvirvbrniHonaZ learning «cperiences 
for students to make meaningful progress toward academic success, to 
learn to ~f tmetion as productive workers and homemakers, and to become 
eff^tive interdependent, members, of society. 



COaOPM^TAL SKILLS FOR l»ERSaBI|^ AHO SKJI^ r^J^l^iSILltlES " \ 

The foHawlns Isehaviors are Idertti fled as visible Indicators • but 
not «x«!iislve of other behaviors, Mhlofi n^y serve es the lusls for 
rea$<mab!e Inference that there exists the aequlsltien of ImoMtedge 
and experi&iees tiecessai^y for the develop(»ent of persima! under- 
standings and skills. ^ 

Penjorestrate positive feelings ab9ut oneseir^^^ 

a. identifying i^B^mai atrve^ths that relate ^^^^t^ • 
characteristics, scademies, personality, and leisure activities* 

b« partici|»atiiig in academiCt pXaytiste and leisure tise activities. 

c. displaying one's accoasplislSBents. 

Demonstrate an understandir^ of oneself as a unique individual by: 
a« escpressing one*s opinion. 

b. pursuing one's interests. 

c. —volunteering and coasaitting one's time and energy to aceo&plish 

a task. ^ 

Demonstrate an understanding of pers(mal attitudes and failings by: 

a. describlog how one's attitudes and feelings n&y differ from or 
be sioilar to one's peers « teachers, fasiily »ealbers, etc. 

b. using socially acceptable langua^l* 

c. expressing and dealing with feelings of anger, fear, hostilityt 
aggression vithout ham^Jig oneself ^r others. 

d« expressing feelings of happiness. 

e. ea^ressing a sen|pe of iusaor. 

f . using socially acceptable ways to express frustration. 

g. describing how one's behavior jaay differ f roa hov one is 
feeling inside. 

Demonstrate an understanding of the personal habits needed to attain 
optiimiR! physical and siental health b^i 

a. describis^ tiui is^ort^&ee of permnal health habits that relate 
to nutrition, rest, exercise, cleanliness, appropriate clothing 

— --and dtotal and jtaedicsl care. — — — — — ——^ 

b. identifying consequences of substancH abuse. - 

e- describine essotional and bioloeieal chaoses that occur through" • 
out ch i ldh o od, puberty, and- adolescence. 

d. identifying treatoni for hjiy lu g hflslth ^c^ ^ ^t V^ ^ y irffi lT i iBti r^ T^t 




^^^^^ 




mt«a f»oa imt ptm}ti to lad tilt rnMut of pwoatloa. 

f • .elioo»iji|| and 4Mtiat ftalaoead and autritioua food*. 
gy;^yag tl r, i i > atia g 

i. avoi4ia« uaa of aubataxmaa iAieh hava ttaaiful eoaaadoaaeaa 
Ca»gi tobacco, #l«3liei); 

^» atisdttit susport 

• p^ioanaX» ' 

^* ^d?*^ MciataX Approved waya of raa^ondlag to perionaX 

1. uaiag aocietai approved Ias$uaga to axpreas pHyaiologicai 
' raapoiuiea* / 

Mm axpraaaiAg positive attitsdaa toward acliooliag, uo^Oas and " 
ooiaaaakiaga ' ""~ " 

5. Oemonstrati tfit ability to explore tndepen^ntly by; 

a« participatiiig is activitiaa that oaa baa never attec^tad before 
• auch aas browaiag in the library, reacardiing career cluat*ra. 
reading about a a»d>iect. Mking, akatiag, ate. 

qtieationing othera for isOmoun anawera. 

developing bobbiea and leiaura time activities. 

aaking for further Instructions or clarification of a classroom 
activity. 

mstrate decisl<mHaaking skiHs hy; . * ♦ 

deacribing factora-that influence one's choice of leisure time 
activities. 

describing how personal strengths or llmitationa may influence 
one'b deciaions^'^ 

developing pftos to-^reach personal, academic or career goals, 
identifying alternative aolutiona to problem situations, 
evaluating deciaions that one has made, f 

«^>^^^ty to cope witli personal and life stresses by; 

a, describing stressful sit»iationa which yoimg people encounter, 
identifying and implementing ways to relieve stress. ~~' 



b. 

c* 
d. 



c. 
d. 
e. 



b. 
c. 



describing previous socially approved and successful ^ya of 
coping with St resafud aituat ions. 



d. selecting socially acceptable behavior when faced with 
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exitrcssing tba fbr profession*! Assistimea vh«a 

•pproprUt*..; 

idfiiti^rias touress of psrof^isioasX assi^anee sueli as; tha 
school. coudseXor* school, social worker , scliool psye!tolosis£9 
•eksoX auras, and cc^oBmsdlty ^gm^y pevscm^U 

saekiag assistaaca from appropriate sources* 



h. making approp|iate adiustmeats withla oaescif or otte*s 
anyiroQttfiftt* 




^1 



IerIc 



Pi^cmiV iWfJtrstittilnst tatf ski 1 U» * ^ ^ ^ ^ ^ ^^^^^^^ 
^' SSSS^?^ ««<*««t««^^ns of thi dignify, wrth, iwl rights of 

' «*^«ttUag til* ef otliw* . ■ 

4. r«ip«etis8 th« prdptrty HghU of o£h«ri, 
<. r«fr«ialag fr«a lalitliag saat ceiling) othm. 
~t. De»oi)$trAt« an understanding of tfi« att|feito and fielli^s of othors 

tttspoadiag without critioisiag whoa eoanuaicAtias vith othtrs * 
li«vlag di£f«r«at AttitucUii wd fMUagi., ^ 

listoaiag to tht opiaiont of othtrs. i ^ 

ducri&ias oae*s Attitudes «nj £o«Xiiigf iaty conflict with 
otboca. . I 

d« idia tif yiag possible ceusM of « kivm oaotioiu \ 

3. Osmtmstf^tt an understanding of the skills necessary to form 
relationships with others hy: j . 

*• idoatifyiog bolmvioro that m s^cielly acc^tsblo «ad 

sppropriato. ^ 

* « 

b* oa^rossisig ii^torost ia another pgrsoa's cosstcuctive activities, 

c. sheriag oae's 9ossesAios»., / 

dm eskiag others to psrticipete ia. oa«*s activities, 

e* greetlag others ia a f rieadly aaaaet. 

f • participatiag ia eactracurricular activities. 

g. using coastructive ways to resolve conflicts ia the school 
setting (e»g, luachsoos* gynnasium, pla^Brouad). 

h. showisg eapathy for dassaates are not successful at a 
_^ — — -j^^^ — __..,._„._....,.. .... — — — _ 



i, ref raiaiag from teasing^ or bullying. 

j. displsyiag attributes of friendship thrcugh loyalty and 
depeadsbility. 



10 ._..:L„^„^,:^„„ 



k* dliipUylsg yospoosibiXiUM toward both casual «id intiaata 
• . f«iatioaiHii.».- : ^ • . 

X« folloi^ssg tbrou^ with ptosisas »ade» «.§. cox^latisig school 
assigsoMts as schadulttdy doiag cma's shara of a task* ~ ' 

»• aaepressios regrat aftar causing sooeoaa discosfort, 
di^laasuca, or vak^pix^im* * 

a« avoidiiig stakisg ssegativa eonsKits shout othars oar raaarks that 
halittU othars. . ( ^ . . . 

4. 0iBJ«iftrate sn jtelftrstafidf ns of tf» ri«KS for tf ftcti v« cattaunlcitf on 
skills ^ 

a. aa^sassing gratituda hy sayins **7haak you." 

# 

b. using vas^ and non varhal bahavior (e«g. sign language) to 
express feelings. 

c* being attentive while conversing. 

d. following directi«is in classroom situations. 

e. rejecting Negative behavior without rejecting the person. 

5. Demonstrate an un^rstanding and acceptance of racfal* ethnic, 
sexual, religious, pfiysical and mental diversity and equally hty: 

a. including those vho are dissimilar in one's activities. 

b. di»criblng kinds of discriaination* 

c. describing kinds of personal labeling. \^ 

d. initiating conversations with t^iose who are dissitsilar. 

e. disagreeing with statements tha^ express the rejection of ^ 
those vho are dissimilar than one or one's grot^. 

f • avoiding making negative labeling coassents atout aeabers, of 
racial or ethnic groups or of persons of a different sex or of 
handicappers. ^ 

g. focusing on the strengths of otl^ers. 

h« describing positiv^ ways of appraising others. 

i. describing hov differences in healti^ status affect life jstyle. 

j. describing some feelings associated with the lose of eacih of 



the wows. „ . v 



ffii f©l|«i^ii» i>^vi^ fii^fffiS is fliflili f«dfq»t0rt, but 
not tsu^lyftWiif oi^r 

msdniblt itiftfiRet t^ut thin ixists thi tcQufiltidii ef Iman^ 

^i^ mmmmm fiicisiiiy for m 4wtiim^ of sodti 
oniifitiiidlflgi itid skllUi 



Ommtriti in imdirstinding of clisifoottMtnd school fulis ind 

social ,.lttBl,ttyS; - ^- ■,'.}-~~~~' : r ■ 

b« ^ dMcribiiig hon sxpectatlOTt tot WhiVlor My vary f ooa 
situa£ioa CX|br«ry) to aaothtr (gywaiiw)* 

Cm disragardisg aigstivs j^tnx prsfttirt* 

d* «&couza&iag {wars to obssrva sc!iool ruXas* 

taking jttsj^s to ehsags rulas thMt ess |Mt clumgsd. 

£• ida&tif^iag tlis siiiilsritias and dif £sr«iMS hstvattsi se!iool 
ruXss sad soeistsX Isiis. \ ' 

OMnstfiti an undorstindlng ^« rights ind ftssKH^ihtltttos of 
s^dints is eltlzm by: 

s« idsnti£yisg studsat rights seeordlag to tks school district 
studsst cddss. \ I « , ' 

b« jisrticipating in school snd eooBuaity voltatter sctlvitiss. 

c* dsserihiog ths diffsrancas sad sisHaritiss hatv««i a right 
and s raspoBsihility* 

d« daserihiag how group cooperatioa cao h^iag shout positive 
chsage« 

';*otiag in school alsctioos. 

f • dsscrihing ths i&dividusl or group eottsa^ua&cas of hrsskisg 
rulps. 

.g» hsing pusietusls hsing on tias for scheduled events, 

h* coBpletiag tasks or sssignaaats. \ 

i, descrihing sons chsrseteristies of s responsive citisea. 

i« foUoffiag ssf sty rules* • 

k* rsf raining fros scrsaaing or shouting in the clSSsro«ft. 

1« dicing ^ropriste sctioa to protect oneself and ^thers* 

m* coatscting proper suthorities shout rules or l«is losing 
■ 'hrokea. 



n* expressizig csi&eem for oae*s'^viroiua^t« 

8« -expressing displeasure is a socially approved saxmer when oae*8 
rights are being infringed t2poa\ 

Demonstrate comnon courtesies byi 

a. e:tpreS8ing or displaying thought fulness and courtesies during 
various situatiois. 

b. waiting in an orderly^ manner for one's .turn; standing in line 
in an orderly 

c. taking turns and sharing. - 

d. respecting the property rights of others* 
e* using socially acceptable language. 

f* refraining from disrupting classroom playgroxmd, or leisure 
activities of others. 

Demonstrate the social skills needed to function successfully as 
part of a task or social group, by: 

a, expressing needs and Teelisigs. 

b. listming to and respecting the opinions of others* 

c« using problem solving skills to reach group consfiutus. 

d. cooperating with others on group goals. 

e. contributing one's talents and abilities toward group goals. 

f. performing and completing tasks assigned by the group. 

Dahonstrate an understanding and acceptance of racial, ethnic, 
sexual, religious,. physical and mental diversity and equality in 
group situations by: 

a. identifying the various ethnic, racial, and rtjllgious groups 
in one's comsumity. 

b. including those who are dissimilar in one's group activities. 

c. describing stereotyping in literature (e.g. books, periodicals, 
newafpapers) television, radio, and in extracurricular 
activities. 

d. describing factors that lead toward and perpetuate bias and 
discrimination. ■ 

e. identifying areas of the school in which discrimination exists. 

f. describing ways in which one can as sist i n preventing or elimi- 
nating discrimination. V 

penjonstrate an understanding of tfte rules and responsibilities of 
meiibership in a family unit by: >; 

a. describing the diversity of family^^meaber roles and " 
. eaqpectations.. ' 




dicorll^iig >ow t& Assist Umily mat^ in th^ of &s«4i 

4* , 4Mctihism k "vsrittjp of famiXy stroctittrss twj psrsnts* 
\Miigiji W«iit> .«^s4 fi&ily, |^r4it». st^i»ir«iit» f^tsJ^ 

fattUy) Slid boir tlis strucdlire ^ tof lu«ic* rolss «nd 

«. dsserililAg cm^JsjMii^Siimiiti^ss «s s fasily m^sr. 
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WOMM STATE MAKI OF SmfCilXW 
STATEMIMT 8F AlStilttilC^ & mkfUNim MTH ISIEIUL UW 

Th« Mtehigtn State Soanilsf £dueatio<! htmiiy «gi«M that it wIH comply 
with FManf i«M pfotUKtinff diseriminatieft ancf with afl raquimfntnta 
5!!!??!f *!! »SulatkMw of «» U.a Oafuitmtntxif HMith. 

Efiuc^ and Wtlfart. TTwrafisw, it shaii tja tha poficy of tfia Miefiican 
St«t Board of Education that no panois on tht of »«. color 
wiigion, national origin or ancwny. aQa. mx. or marital shali &t 
<jiacnmina»d asainat, axeiudad from partici^Mt^ in. &« daniad tha banafi^ 
of. or ba othanw^ aub|aetad to diacrim!nation\MKkrf any todaraiiy fwidtd 
program or activity for which tha Mieh^ Stata 8osd of Sdueation ia 
fasponiibia or for whieU It raeaivn fadarai finandai aM^tam^ from tha 
CJapaitmant of Maaah. Education and Waitera. Th* polky of noo. 
diacrimination shaif aiao apply to othanviaa quaiifiad ffwdjcaooid ' 
individuaia. - -««w<w 
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For^ additioaal lafonaatioa, coatact 
STUDm SU??OBI SERVICES 7R068AH 
Mlch ign Department of EducAtioa 
P.O. Box 3000S, L&nsiag, KL 4S909 
V" • iSV) -373-1434 " " 
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